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SESSION 2 
 

 

The 30 page document above can be found at the following link: 
https://www.naeyc.org/files/naeyc/file/positions/pscape.pdf 
 
 
 
 
 
 

https://www.naeyc.org/files/naeyc/file/positions/pscape.pdf


 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 



 



 



 

 



 

 

 

 

 

 

 

 



 

 

 

 

 

 



 

 

 

 



 



 

 



 



 



 



 



 



 



 

 

 



 



 

 

 

 

 

 

 

 

 

 

 

 



 

 

 



 

 



 

 



 



 

 



 



 

 



 



 



 



 



 

 

 

 



 

 

 

 

 

 

 

 



SESSION 3 
 

 

 

Practicing the Authentic Assessment Cycle Handout 

Level 3 

Group Data 

 Colin 
 (4.7 

Years) 

Colin 
 (4.10 
Years) 

David 
 (6 

months) 

David 
 (9 

months) 

Sarah  
(2.1 

Years) 

Sarah  
(2.4 

Years) 

Ian 
 (4.3 

Years) 

Ian 
 (4.6 

Years) 

Emma 
 (3.2 

Years) 

Emma 
 (3.5 

Years) 

Annie 
 (1.6 

Years) 

Annie 
 (1.9 

Years) 
Physical and Motor 
Development 

            

Coordinates movements 
to perform more 
complex tasks 

3 3 1 1 2 2 3 3 3 3 1 1 

Uses hand eye 
coordination to perform 
a variety of tasks 

3 3 1 1 2 2 3 3 2 3 1 2 

Cognitive 
Development 

            

Imitates actions of others 
during play 

3 3 1 1 1 1 3 3 2 2 1 1 

Matches similar objects 3 3 1 1 1 2 3 3 2 2 1 1 
Language & Literacy             
Listens with 
understanding to 
directions and 
conversations 

3 3 1 1 2 2 3 3 2 3 2 2 

Uses language for a 
variety of purposes 

3 3 1 1 1 2 3 3 2 2 1 1 

Social Emotional 
Development 

            

Manages transitions 3 3 1 1 2 2 2 3 2 2 1 1 
Follows rules and 
routines 

3 3 1 1 2 2 2 3 2 2 1 2 



Approaches to 
Learning 

            

Shows eagerness and 
curiosity as a learner 

3 3 2 2 3 3 3 3 2 2 2 1 

Persists in a task and 
seeks help when 
encountering a problem 

3 3 1 1 1 2 2 3 2 2 1 1 

1 = Not Yet; 2 = In Process; 3 = Proficient 

1. What data do you have? Individual or Group? Quantitative or Qualitative? Frequencies, averages, and/or scores? Anecdotal notes, running records, 
checklists, etc.? Who gathered the data (e.g., parent, childcare provider, etc.)? 
 
 
 
 

2. What developmental domains are represented here? 
 
 
 
 

3. What additional data would you like to have? 

 

 

 

4. What are the data telling you/What do you think is going on? 
 
 
 
 
 

5. Develop at least 2 hypotheses from the data. 
 
 
 



Positive Climate Ratings 

 Relationships Positive Affect 
 Physical 

Proximity 
Shared 

Activities 
Peer 

Assistance 
Matched 

Affect 
Social 

Conversation 
Smiling Laughter Enthusias

m 
Fall 2 4 7 4 5 3 3 2 

Spring 3 4 5 5 5 4 4 4 
 

 Positive Communication Respect 
 Verbal 

Affection 
Physical 

Affection 
Positive 

Expectation
s 

Eye Contact Warm, Calm 
Voice 

Respectful 
Language 

Cooperation 
and/or 
Sharing 

Fall 4 3 4 3 6 5 5 
Spring 4 4 4 4 5 5 4 

 

Domain Low (1,2) Mid(3,4) High (6,7) 
Relationships There are few, if any, indications 

that the caregiver and children 
enjoy warm, supportive 
relationships with one another. 

There are some 
indications that the 
caregiver and children 
enjoy warm, supportive 
relationships with one 
another. 

There are many indications that 
the caregiver and children enjoy 
warm, supportive relationships 
with one another. 

Positive Affect There are no or few displays of 
positive affect by the caregiver 
and/or children. 

There are sometimes 
displays of positive 
affect by the caregiver 
and/or children. 

There are frequent displays of 
positive affect by the caregiver 
and/or children. 

Positive 
Communication 

There are rarely positive 
communications, verbal or 
physical, among caregiver and 
children. 

There are sometimes 
positive 
communications, 
verbal or physical, 
among caregiver and 
children. 

There are frequently positive 
communications, verbal or 
physical, among caregiver and 
children. 

Respect The caregiver and children 
rarely, if ever, demonstrate 
respect for one another. 

The caregiver and 
children sometimes 
demonstrate respect 
for one another. 

The caregiver and children 
consistently demonstrate 
respect for one another. 

 

 

 



 

1. What data do you have?  
 
 
 
 
 
 

2. What are the data telling you? 
 
 
 
 
 
 
 

3. How might you use these data to inform your earlier hypotheses? Would your hypotheses change based on the addition of these data? Why or why not? 

 

 

 

 

4. Write at least 2 SMART goals for the data you have: one for a child and one for a group 

 

  



Crafting the Message 

1. For each goal, write a brief paragraph of what you might share with parents. 

 

 

 

 

 

 

2. Write a brief paragraph on what you might share with Annie’s parents (if you haven’t already). 

 

 

 

 

3. What’s next? List at least three things you plan to do next after sharing the data. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

SESSION 4 
Second Language Acquisition in Early Childhood  

Linda M. Espinosa, Ph.D.  
 

All children are born ready to learn language to communicate with the significant people 
in their lives. Within the first few years of life, virtually all typically developing children 
master the basics of one language. Although this is a complex task that requires much 
effort, it is expected and considered normal. Increasingly, in the United States, young 
children are in learning environments where more than one language is used. 
Internationally, it is estimated that there are as many children who grow up learning two 
languages as one. The number of children enrolled in preschool and Head Start 
programs whose home language is not English (English-language learners, ELL) has been 
steadily increasing over the past two decades. During the 2002-2003 program year, 27% 
of children enrolled in Head Start did not speak English as their home language. Of 
these, the vast majority are from Spanish-speaking homes with 139 other language 
groups also reported.  

Throughout the U.S., the academic achievement levels, high school completion rates, 
and college attendance rates of English-language learners remain markedly below that 
of their White, English-speaking peers. There is a growing and convincing body of 
research that high quality early childhood education can improve the educational 
achievement of children from diverse linguistic and cultural backgrounds and help to 
reduce this achievement gap before kindergarten. Therefore, it is important for the early 
childhood profession to have a clear understanding of how children acquire a second 
language in order to design high quality learning environments for children who are in 
the process of acquiring English as their second language.  

 
Will Two Languages Help or Hurt Young Children?  
Research increasingly shows that most young children are capable of learning two 
languages and that bilingualism confers cognitive, cultural, and economic advantages 
(Bialystok, 2001; Genesee, 2004; Hakuta & Pease-Alvarez, 1992).  

 
Bilingualism has been associated with a greater awareness of and sensitivity to linguistic 
structure, an awareness that is transferred and generalized to certain early literacy and 
nonverbal skills (Bialystok, 2001). Children who have the opportunity to speak two 
languages should be encouraged to maintain both, so they can enjoy the benefits that may 
accompany bilingual status. Children from homes where English is not the native language 
should be encouraged to cultivate their home language as well as English. Maintaining the 
home language is essential not just to the child’s future academic and cognitive 
development, but also to the child’s ability to establish a strong cultural identity, to 



develop and sustain strong ties with their immediate and extended families, and to thrive 
in a global, multilingual world.  
 
 
 
 

         How Do Children Learn a Second Language?  
It is commonly assumed that preschool-aged children can just “pick up” a second 
language without much effort or systematic teaching. However, becoming proficient in a 
language is a complex and demanding process that takes many years. As with any type 
of learning, children will vary enormously in the rate at which they learn a first and a 
second language. The speed of language acquisition is due to factors both within the 
child and in the child’s learning environment. The child’s personality, aptitude for 
languages, interest and motivation interact with the quantity and quality of language 
inputs and opportunities for use to influence the rate and eventual fluency levels.  
 

       Simultaneous vs. Sequential Second Language Acquisition  
Barry McLaughlin (1984, 1995) has made a distinction between children who learn a 
second language simultaneously or sequentially. When a child learns two languages 
simultaneously, e.g. before three years of age, the developmental pathway is similar to 
how monolingual children acquire language. However, there is some disagreement in 
the literature over whether bilingualism results in a slower rate of vocabulary 
development than children learning a single language. As children are acquiring two 
languages and becoming bilingual, one language may dominate. That is normal. It is rare 
for emerging bilinguals to be equally balanced in the development of both languages.  

 
 

The language development of children who learn a second language after three years of 
age, or sequentially, follows a different progression and is highly sensitive to 
characteristics of the child as well as the language learning environment. At this point, 
the basics of the child’s first language have been learned. They know the structure of 
one language, but now must learn the specific features, grammar, vocabulary, and 
syntax, of a new language. According to Tabors and Snow (1994) sequential second 
language acquisition follows a four stage developmental sequence:  

1. Home Language Use. When a child has become competent in one language and is 
introduced into a setting where everyone is speaking a different language, e.g. an ELL 
entering an English-dominant preschool classroom, the child will frequently continue to 
speak his home language even when others do not understand. This period can be short or 
in some cases the child will persist in trying to get others to understand him for months.  

2. Nonverbal Period. After young children realize that speaking their home language will 
not work, they enter a period where they rarely speak and use nonverbal means to 
communicate. This is a period of active language learning for the child; he is busy leaning 
the features, sounds, and words of the new language (receptive language) but not verbally 
using the new language to communicate. This is an extremely important stage of second 



language learning that may also last a long time or be brief. Any language assessments 
conducted during this stage of development may result in misleading information that 
underestimates the child’s true language capacity.  

3. Telegraphic and Formulaic Speech. The child is now ready to start using the new 
language and does so through telegraphic speech that involves the use of formulas. This is 
similar to a monolingual child who is learning simple words or phrases (content words) to 
express whole thoughts. For instance, a child might say, “me down” indicating he wants to 
go downstairs. Formulaic speech refers to unanalyzed chunks of words or sometimes even 
syllables strung together that are repetitions of what the child has heard. For example, 
Tabors (1997) reports that ELLs in the preschool she studied frequently used the phrase 
“Lookit” to engage others in their play. These are phrases the children had heard from 
others that helped to achieve their social goals, even though the children probably did not 
know the meaning of the two words.  

4. Productive Language. Now the child is starting to go beyond telegraphic or formulaic 
utterances to create their own phrases and thoughts. Initially the child may use very simple 
grammatical patterns such as “I wanna play”, but over time he will gain control over the 
structure and vocabulary of the new language. Errors in language usage are common 
during this period as children are experimenting with their new language and learning its 
rules and structure.  

 
As with any developmental sequence, the stages are flexible and not mutually exclusive. 
McLaughlin and his colleagues (McLaughlin, Blanchard, Osanai, 1995) preferred to 
describe the process as waves, “..moving in and out, generally moving in one direction, 
but receding, then moving forward again” (pp.3-4).  
 
Sequential bilingual children may have somewhat different patterns of development 
than monolinguals in certain aspects of language development in the short term. This 
may include vocabulary, early literacy skills, and interpersonal communication. Young 
ELLs frequently know fewer vocabulary words in both English and their home language 
than monolingual children. This may be due to the limited memory capacity of young 
children or limited exposure to a rich and varied vocabulary. If they speak one language 
in the home and are learning English at preschool, the child may also know some words 
in one language and not the other. For instance, the child may have learned the English 
words recess, chalk, line, etc., at school, but never learned the corresponding words in 
Spanish because there was no need or opportunity to do so in the home. However, 
when the total number of words the child knows in both languages is considered  
together, it is comparable to the number and range of vocabulary words monolingual 
children know.  
 

       Code Switching/Language Mixing  
It is important for early childhood educators to understand that code switching 
(switching languages for portions of a sentence) and language mixing (inserting single 
items from one language into another) are normal aspects of second language 
acquisition. This does not mean that the child is confused or cannot separate the 



languages. The main reason that children mix the two languages in one communication 
is because they lack sufficient vocabulary in one or both languages to fully express 
themselves. Research has shown that even proficient adult bilinguals mix their 
languages in order to convey special emphasis or establish cultural identity. In any case, 
code switching or language mixing is a normal and natural part of second language 
acquisition that parents and teachers should not be concerned about. The goal must 
always be on enhancing communication, rather than enforcing rigid rules about which 
language can be used at a given time or under certain circumstances.  

         
 
       Summary  

Young children who have regular and rich exposure to two languages during the early 
childhood years can successfully become bilingual. Most research concludes that there 
are no negative effects of bilingualism on the linguistic, cognitive or social development 
of children, and there may even be some general advantages in these areas of 
development. Simultaneous bilingualism follows a path similar to monolingual 
development; sequential second language acquisition occurs in a predictable series of 
stages or waves. Typically, at any given time, one language may dominate depending on 
the amount of time spent in each language. As early childhood programs become 
increasingly diverse, teachers will need to understand the process of second language 
acquisition and how to adapt their expectations and instruction accordingly. Increased 
understanding will lead to improved methods that will promote the learning and 
achievement of young children who are learning English as a second language.  
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Home Language Questionnaire 
 
Child’s Name________________________________________________________ 
 
Today’s Date _______________________________________________________ 

About Your Child 

 

1. What is your relationship to the child? 

   Mother       Other relative 

   Father       Foster parent 

   Grandparent      Other – Please describe: ___________________ 

 

2. Write in what languages are spoken in your home. 
_______________________________________________ 

  

3. What languages do you use when you talk to your child?  (Check one)   

  English   Home language   Both  

 

4. What languages do other people at home use with your child?   (Check one) 

  English   Home language  Both  

 

5. What languages does your child use when talking at home?  (Check one) 

  English   Home language  Both  

 

6. With what language is your child most comfortable now?   (Check one) 

  English   Home language  Both  

 

 7. From the ages of 0 to 1 year, was there, English, your home language or both spoken to your child at 
home? 

   English  



   Home language  

    Both  

 
Current Language Use 

We are interested in how much English and home language your child hears and speaks. First, think about 
week days (Monday-Friday) and then think about weekends (Saturday-Sunday). 

 

8. Monday-Friday What languages does your child HEAR? 

Morning Routine 
(awake to 9) 

Early Afternoon 
(9 to 1) 

Mid Afternoon 
(1 to 4) 

Evening 
(4 to bedtime) 

 Home Lang 
 English 
 Both 

 Home Lang  
 English 
 Both 

 Home Lang  
 English 
 Both 

 Home Lang 
 English 
 Both 

 

9. Saturday and Sunday What languages does your child HEAR? 

Morning Routine 
(awake to 9) 

Early Afternoon 
(9 to 1) 

Mid Afternoon 
(1 to 4) 

Evening 
(4 to bedtime) 

 Home Lang  
 English 
 Both 

 Home Lang  
 English 
 Both 

 Home Lang 
 English 
 Both 

 Home Lang  
 English 
 Both 

 

10. Monday-Friday What languages does your child SPEAK? 

Morning Routine 
(awake to 9) 

Early Afternoon 
(9 to 1) 

Mid Afternoon 
(1 to 4) 

Evening 
(4 to bedtime) 

 Home Lang 
 English 
 Both 

 Home Lang  
 English 
 Both 

 Home Lang  
 English 
 Both 

 Home Lang  
 English 
 Both 

 

11. Saturday and Sunday What languages does your child SPEAK? 

Morning Routine 
(awake to 9) 

Early Afternoon 
(9 to 1) 

Mid Afternoon 
(1 to 4) 

Evening 
(4 to bedtime) 

 Home Lang 
 English 
 Both 

 Home Lang 
 English 
 Both 

 Home Lang  
 English 
 Both 

 Home Lang  
 English 
 Both 

 

 

 



About You and Your Family 

 

 

12. What is the country of each parent’s birth? (fill in for all applicable guardians) 

 

Mother______________________  Father_____________________                                                                           
Other Guardian ______________________ 

 

 

13. How many years has each lived in the United States? (fill in for all applicable guardians) 

 
Mother_______________________ Father_____________________                                                                 
Other Guardian ______________________ 

 

 

 

 

 

 

 

 

 



 



 



 



 



 

 



 



 



 



 

 

 



 



 

 



 



 

 


