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SESSION 2

POSITION STATEMENT
WITH EXPANDED RESOURCES

Early Childhood Curriculum, Assessment,
and Program Evaluation

Building an Effective, Accountable System
in Programs for Children Birth through Age 8

This resource is based on the 2003 Joint Position Statement of the National Association for the Education of
Young Children (NAEYC) and the National Assockation of Early Childhood Specialists in State Departments of
Education (NAECS/SDE). It Includes the statement of position, recommendations, and Indicators of effectiveness
of the position statement, as well as an overview of relevant trends and Issues, guiding principles and values, a
rationale for each recommendation, frequently asked questions, and developmental charts.

The 30 page document above can be found at the following link:
https://www.naeyc.org/files/naeyc/file/positions/pscape.pdf



https://www.naeyc.org/files/naeyc/file/positions/pscape.pdf




Additional resources

Akers, L., P. Del Grosso, S. Atkins-Burnett, S. Monahan, K. Boller, J. Carta, and B.A. Wasik. “Research
Brief—Tailored Teaching: The Need for Stronger Evidence about Early Childhood Teachers'Use of
Ongoing Assessment to Individualize Instruction.” Washington, DC: Mathematica Policy Research, 2015.

Akers, L., P. Del Grosso, S. Atkins-Burnett, S, Monahan, K. Boller, J. Carta, and B.A. Wasik. “Research
Brief—What Do We Know About How Early Childhood Teachers' Use Ongoing Assessment?,”
Washington, DC: Mathematica Policy Research, 2015.

Akers, L., P. Del Grosso, S. Atkins-Burnett, K. Boller, J. Carta, and B.A. Wasik. “Tailored Teaching:
Teachers’ Use of Ongoing Child Assessment to Individualize Instruction (Volume I1).” Washington,
DC: U.S. Department of Health and Human Services, Administration for Children and Families, Office
of Planning, Research & Evaluation, 2014,

Atkins-Bumert, S., S. Monahan, L. Akers, J. Carta, B.A. Wasik, and K. Boller. “Tailored Teaching: Teachers’
Use of Ongoing Child Assessment to Individualize Instruction (Volume I).” Washington, DC: U.S,
Department of Health and Human Services, Administration for Children and Families, Office of
Planning, Research & Evaluation, 2014,
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by Tomoko Wakabayashi

HighScope makes

every effort to

cnsure that their

advantage T re

reliable and salid, and the best in the
fiekd. A reliable and valid instrument,
however, is no different from any
other untested instrument if the user
does not use it in a relinble way. Take
an extreme example: Someone scores
an assessment instrument written in
Spanish with very minimal knowl-
edge of the language. The instrument
may be valid, reliable, and highly
regardod; however, because the assess-
ment was not used in a reliable way,
your scores would not be valid, Simi-
larly, if o teacher scores HighScope's
COR Advantage without gathering
and recording any anccdotes, this
assessment tool will not produce reli-
able results,

So what does this mean? To ensure
that a reliable and valid instrument truly
provides reliable and valid scores and
outcomes, users need to be trained, reli-
able users of the instrument. HighScope
offers COR Advantage training and reli-
ability assessment, which we encourage
all COR Advantage users to complete.
Passing the reliability assessment (80
percent agreement or higher) certifics
that the teachers know how 1o use the

has high interrater (or interscorer) reli-
ability, If trained, different individuals
can score the same child and conclude
similarly about that chiki’s development.

Second, using the actual COR
Advantage classroom data, our analysis
found high “internal consistency™ for
cach content arca. This means that a set
of items in each content area are very
closely related to each other, and they
measure the same construct (e.g.. math
items all measure math; language items
all measure language).

Findings from our
Phase | validation
study indicate COR
Advantage is a reliable
and valid instrument.

Documenting Validity

The validity of COR Advantage was
documented in three ways. First, the
content aspect of validity was established
by having knowledgeable experts review
the instrument, These content experts
included renowned scholars and practi-
troners in the ficld of early childhood.

Second, we looked at whether the
structure of the instrument was solid.

Third, we examined external validity
(or comcurrent validity) to determine how
well the varous COR Advantage con-
tent arcas capture important skills and
knowledge in these arcas as assessed by
other established instruments. We there-
fore examined associations between
children’s COR Advantage scores and
their standardized assessment scores,
measured using the Woodcock-Johnson
11 Tests of Achievement (2001),' the
Bayley Scales for Infant and Toddler
Development (2005),? and the Social
Skills Improvement System (2008).%
We found strong correlations, highly
significant, between infant-toddler’s
COR Advamage scores and Bayley-111
scores in all content areas. For preschool
and Kindergarten, the correlations were
moderate to high in many content arcas,
but especially so in language, lsteracy,
and communication, and mathematscs.
Highly sagnificant correlations mean that
children who reccived a high score in a
given content area for COR Advantage
also received high scores on similar
corresponding items when assessed
using vahd standardized assessments.

Phase [ of the validation study gave
us abundant opportunity to receive
feedback from our users and content
experts to refine our instruments. The
COR Advantage that was released in the



imtroment in the way it was designed to
be used.

In the spring of 2012, Phase | vali-
dation of COR Advantage began in
partnership with an expert consultam
at the Umiversity of Hlinoss at Chicago.
Findings from our Phase 1 validation
study indicste that COR Advantage is
a reliable and valid instrument, Here's
how we know,

Documenting Reliability

The relisbility of COR Advantage
was documented in two ways. First,
around 70 trined teachers were asked
to score over 90 video vignettes and
ancodotes as part of thear rehability
assessment. They agreed 85.7% of the
time, indicating that COR Advantage

Preliminary analyses indicated that the
differences in scores at age category (0,
1,2, 3.4, 5 years old) were highly sig-
nificant. In other words, children's
progress, as indicated by the COR
Advantage scores, followed the expect-
ed developmental progression.

fall of 2013 has integrated all of these
valuable inputs. Planning of Phase 11
validation study is underway. This will
be a larger, more comprehensive study.
We are consistently trying 10 improve.
So, stay tuned' =

Tomoko Wakabayashi, EdD, is
the director of the Center for Early
Education Evaluation at HighScope,
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Early Childhood Teachers’ Use of Ongoing

Child Assessment to Individualize Instruction

OPRE Brief #2015-61 June 2015

What Does it Mean to use Ongoing Assessment
to Individualize Instruction in Early Childhood?

by Lauren Akers, Sally Atkins-Burnett, Shannon Monahan, Judith Carta, Barbara A. Wasi, and Kimberly Boller

Using ongoing child assessment to individualize instruction is considered a best practice in early
childhood education* and is a requirement in the Head Start Performance Standards.? Teachers who
use ongoing assessment to individualize instruction may reduce the school readiness gap for children at
risk, deliver more effective instruction, and have students who achieve better outcomes.” Practitioners,
researchers, and policyrmakers are paying closer attention to how early childhood education (ECE) teachers
use ongoing child assessments to track children’s progress and tailor instruction to each child’s unique
strengths, needs, and interests.

What is a curriculum-embedded
approach to ongoing assessment?

Curriculum-embedded approaches and General
Ourcomes Measures (GOMs; see Appendix) are the
two main approaches for ongoing child assessment.
Our conceptual framework focuses on curriculum-
embedded approaches because they are (1) more
common in early childhood settings than GOMs;
(2) more comprehensive, as they usually cover several
domains of development; and (3) they require greater
teacher skill and knowledge to use. There is a strong
need for research on teachers' use of curriculum-
embedded approaches as:

Thas is one of a series of briefs about ongoing assess-
ment for indwidualizing instruction.

This brief provides a conceptual framework that
shows practitioners and researchers how practitioners
can use ongoing assessment for individualization.

An additional brief titled “Tailored Teaching: The
Need for Stronger Evidence About Earty Childhood

Teachers’ Use of Ongoing Assessment to Individualize
Instruction” describes a review of the literature on
ongoing assessment in early childhood settings for
researchers and practitioners.

Finally, the brief "What Do We Know about How
Early Childhood Teachers Use Ongoing Assessment?”
succinctly summarizes findings from the review of the

iterature for practitioners.




* These approaches link assessment of children’s
progress to early learning standards, skills, and
knowledge taught by a specific curriculum.

* Teachers can use these approaches to inform daily
instruction and interventions, identify children's

strengths and difficulties, and monitor child progress.

* Some of these assessments are created by
curriculum developers and linked to lesson plans.
Other assessments are created based on national
standards and developmental expectations.

Definitions of Key Terms

Ongoing child assessment: Repeated assessments
and observations of a child's performance and prog-
ress over time,

Conceptual framework: A way to represent how we
think about a topic, in this case, showing the steps in
cycles of ongoing assessment and teaching,

Individualization: The process in which a teacher
uses data to identify a child's skill level for a learning
goal and tailor instruction for that child, The teacher
uses data on an ongoing basss to see whether the
child is progressing in response to the instructional
changes and adjusts instruction as needed.

* Assessments track a child's skills across many
developmental and school readiness domains,
documenting what a child knows and is able to do.

* Teachers typically rate children’s performance with
rubrics provided by the assessment system. These
rubrics describe behaviors for different levels of
performance along a continuum, building toward
end-of-year goals,

* Teachers collect assessment data from many
sources (e.g., observation, direct assessment, or
parent and child interviews). Most assessments
are based on daily activities,

* Performance on curriculum-embedded
assessments can help teachers individualize
instruction by:

A conceptual framework for
curriculum-embedded approaches

This conceptual framework for curriculum-embedded
approaches describes the steps teachers take when
using ongoing assessment for individualization.
Practitioners can use this conceptual framework to
improve current ongoing assessment efforts, and
researchers may find the framework useful for
measuring this process. The conceptual framework
for using curriculum-embedded approaches to track
children’s progress and individualize instruction is

a repeating cycle with four stages: (1) selecting what
to assess (the assessment target) and how (the assess-
ment method); (2) implementing the assessment;

(3) interpreting the assessment data, including setting
hypotheses about why the child was or was not



successful, and making instructional decisions; and

(4) applying instructional decisions (Figure 1). At
each stage, teachers need different types of knowledge.
Families can be involved at each of the stages, but they

are most frequently involved in the interpretation and

« Indicating that a child has met a standard
and is ready to learn the next skill

« Identifying the circumstances under which
a child is able to demonstrate a skill

.
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Figure 1. Conceptual framework for curriculum-embedded approaches to ongoing child assessment
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Definitions of Key Terms

Assessment target: The knowledge, skill, or behavior
that the teacher wants to assess.

Assessment method: The way that the teacher gathers
information about the skill, knowledge, or behavior
of interest.

instructional decision-making stage. Different aspects
of the context can influence how effectively teachers
implement cach of the stages. To the extent possible,
the framework was informed by a review of the
literature* on ongoing assessment in carly childhood.
The literature review found few studies with rigorous
evidence, so the framework also draws on theory and

expert opinion.

Next, we describe each of the four stages and
recommended practices for each stage.

Stage 1: Selecting the assessment target
and method for monitoring child progress

The assessment method is the way that the teacher
gathers information about the skill, knowledge,

or behavior of interest. In curriculum-embedded
approaches, the teacher systematically records devel-
opmental observations over time about a child’s
naturally occurring behaviors and competencies
during daily activities. The field sometimes refers to
these assessments as authentic. Some examples of
assessment methods include the following:

* Observations of a child going about his or her
day-to-day tasks and routines

* Video- and audio-recordings
* Samples of a child’s work or play, such as drawings,

dictation of what a child says, and pictures of
three-dimensional structures that a child builds
* Structured tasks, such as asking a child to name

pictures, shapes, numbers, or letters using flash-
cards; zip a zipper; or copy a block structure



Ongoing child assessment begins when the teacher
selects an assessment target and method. The
asscssment system is often selected by program
managers rather than the teacher, but it influences what
and how teachers assess. For example, some assessment
systems ask the teacher to select the asscssment target
from a menu of curmiculum goals and objectives. The
supports available to the teacher within different
assessment systems also vary. Some assessment systems
link more closely to the curriculum than others.

The assessment target is the knowledge, skill, or
behavior that the teacher wants to assess. Examples of
assessment targets in preschool include the following:

-chogni:u: shapes or colors when they are named

* Show understanding of cause-and-effect
relationships

* Follow a two-step direction

* Persist in assembling a puzzle with fewer than
20 picces

* Take turns with another child when playing a
matching game

* drndardized probes and questions, such as asking a
child, “When is vour birthday?” or, “Where should
I begin reading®”

Box 1 shows recommendations for how teachers
should sclect an assessment target and method.

Box 1. Recommendations for selecting
the assessment target and method

« Focus on meaningful and developmentally
appropriate behaviors, knowledge, or skills,

 Observe the child’s behavior and response to
activities and guestions that support the cumculum.

 Focus on behawors that can be observed and
measured in a variety of settings or formats.

« Focus on behaviors that can change in response
1O Instruction and intervention.

« Use a data collection approach that makes sense
to the child, is appropriate for the child, and cap-
tures the child’s skilts, knowledge, or behavior.

« Select a method that can be used efficiently and
frequently, either taking place within the curricular
activities or in a way that can quickly and easily
capture what the child knows and can do.

« Collect data frequently enough to guide the
child's expected progress.




Next, we present some examples. : for a given assessment target. The teacher could

. Sel inoful dhhs . collect some data each week, and more frequently
o okill Kcnovsledeis. or ehatior thet s d‘; PR : in the areas currently being taught cach day.
to be successful, either now or in the future. Easly ¢
childhood teachers should select targets in a key
domain related to school readiness and success in : 3 i
school. These domains include language and literacy Typically, teachers weave assessment tasks into

development, cognition and general knowledge :  instructional activities. They then document the
- o
¢ data they collect, often through the use of anecdotal
. x

records, photos, videos, checklists, rubrics, or ratings.

Stage 2: Implementing ongoing assessment
of child progress

approaches to learning, physical well-being and
motor development, and social and emotional

sieyclopaieat :  Box 2 shows recommendations for how teachers
* Select targets that focus on a generalizable out- i should implement and document ongoing assessment.
come—that is, a skill, knowledge, or behavior that
a child can demonstrate in a variety of settings or [ V-V I VAR ST SR
formats. For example, children can demonstrate & [P PRNEEN TR ot I PP er Y.
letter recognition knowledge when they see a :
certain letter in their name, on an index card by :  « Conduct the assessment efficiently to maximize

itself, or at the beginning of a word in a book. instructional time.



* Select an assessment method that makes sense to
the child. The child should understand what he or

she is being asked to do. The assessment task should
be something that children would be expected to do

in a familiar environment, rather than something so
unusual that they might not understand what to do.
If children do not understand the task, they might

not be able to show their knowledge or skills. When-

ever needed, the teacher should use adaptations or
prompts to ensurc that children understand the
task. Teachers should also make the rask accessible
for children with special leaming needs (including
cultural and language differences). For example, the
teacher could allow a dual language learner with

a Spanish home language to respond to English
prompts in cither English or Spanish.

* Collect data frequently enough to guide each
child’s expected progress over time in each learn-
ing domain. The schedule for data collection
should match the pace of a child’s expected prog-
ress. Dara should be collected often enough that
the teacher knows when the child needs more or
less support or challenge. For example, the sched-
ule should allow the teacher to review progress
quarterly, with a minimum of three observations

« Make the assessment fair, ensuring that the
following occur:

« The context for the assessment makes sense
for the child.

« The child understands the task at hand,

« Document information objectively, reliably,
completely, and efficiently.

Next, we present some examples

- -

* Conduct the assessment efficiently, maximizing
instructional time. Efficient assessments reduce
time away from instruction. If the teacher is busy
writing lengthy notes, then he or she is not inter-
acting with children and actively supporting their
learning. Efficiency also helps the teacher avoid
missing critical information. For example, a teacher

writing copious notes is not able to observe carefully.
By planning the specific information to collect, the
teacher can casily document important context for
the assessment by copying and pasting from the
activity plan. Assessing a naturally occurring activity
is often the most cfficient method—for example,
teachers might find it more efficient to observe
whether a child can zip a coat when getting ready to

go outside rather than during a small-group activity.




* Document assessment information objectively
and completely. The documentation should
describe what happened rather than make infer-
ences or judgments. The teacher should also note
important information about the child’s behavior,
the task, and the context of the assessment. Such
information includes the following:

« Date

« Time

« Group size

« Type of activity

+ Presence of adult, peer, and/or environmental
supports

« Use of prompts

« Any other adults involved in the assessment
activity

All of these could influence whether the child is

successful at 2 task.

Box 3 shows recommendations for how teachers should
interpret data and apply instructional decisions.

Box 3. Recommendations for

interpreting data and formulating
instructional decisions

« Organize information so that it does the following:
« Helps teachers interpret data.
« Facilitates communication with families.
« Minimizes demand on teachers’ time,
« Supports consistent, reliable data entry if a
computenzed system is used.

« Helps teachers compare progress across
different areas within a single child’s devel-
opment and across all chitdren or groups of
children for specific learning domains.

o Use the data to reflect on and interpret chil-
dren’s behavior, and consider other explanations
for a child's performance and progress, such as



Stage 3: Interpreting data and making
instructional decisions

Teachers organize the data they collect to make

it casicr to interpret what they sce in the data.
Ultimately, well-organized data will help teachers
communicate important information to families
and team members. Teachers interpret the data on
cach child’s performance compared to expected
performance based on developmental guidelines,
curricular guidelines, or typical same-age peers.
Teachers also can interpret the assessment data in
light of other relevant data, such as information
on the frequency of instructional activities, peers’
performance, national benchmarks, and input from
families and specialists. Finally, teachers use the
data to identify children’s strengths, weaknesses,
interests, and learning differences. Based on the
findings, they select the best way to support cach
child’s progress. Teachers can perform these activ-
ities in teams, with support from other teachers,
coaches, consultants, and family members.
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whether a child is just imitating what he or she
sees other children doing.

Examples include the following:

* Organize information in a way that supports valid
interpretation. The organization should make it
easy to examine change over time in specific skills,
knowledge, and behavior. The teacher should be
able to look for patterns in data collected from
multiple sources using multiple methods across
multiple time points.

* Use the data to reflect on and interpret children’s
behavior and consider other explanations for
children's performance and progress. The teacher
should draw on information from multiple time
points, sources, and methods of assessment, rather
than from a single response. The teacher should
also consider other explanations for a child’s
behavior, developing hypotheses to test at the next
instructional opportunity. For example, “Could
she do the task if I provide more visual cues?” or,
“Could he do this in a different context?”



Stage 4: Applying instructional decisions
and individualizing

Box 5. Key factors that influence
whether and how well teachers are

To maximize each child's progress, teachers individualize : able to use curriculum-embedded
instruction. ThL‘V use the child’s data to pl;m and approachcs to ongoing child assessment
deliver high-quality, evidence-based instruction that :
is designed to meet that child’s needs at that point
in time. The teacher then returns to Stage 1 of the oS NI .

Frmscwork 10 ascss whethes the indvidualioed | | | AUSabllty cl raking peciessond cevelop
instruction helped the child make greater progress : assessment

on the targeted learning objective. :

» Program supports for ongoing child assessment,
including the following:

« Policy requirements and support for frequent
assessments of children’s progress, including

Box 4 shms:s recommendations for tcac.hcrs' inter- a schedule for assessing children and for
prcl;uiun of the data and '.Ip})lit‘;lli()ﬂ of instructional : reviewing and reflecting on children’s progress
decisions. : « Availability of adequate time for reflection

and planning

« A culture that supports use of data and
collaboration among teachers in assessing
and interpreting data

« Access to information on evidence-based
Nstructional strategies that are linked to the
cumculum and availability of support for

Box 4. Recommendations for applying
instructional decisions and individualizing

instruction

* Use evidence-based instructional strategies
that are:

: . o s selecting appropriate strategies
* Responsive to the data. : » Teachers' knowledge of and beliefs about the
« Implemented with fidelity (that is, the way : following:

that they are supposed to be implemented).

: : « Child development
« Evaluated in an ongoing manner.

« Teaching, learning. and curricufum

o Use a variety of instructional approaches that
« Assessment

bulld on chitdren’s strengths and interests while : : : _
supporting areas needing arowth . « Ewvidence-based instruction



Examples include the following:

* Use instructional strategies that are responsive to
the data. For example, the teacher should increase
or vary opportunities for learning and practice for
children with weaknesses identified in the data.

Use a variety of instructional approaches. For
example, the teacher could intentionally group
children in ways that address various learning
needs and strengths. The teacher could individualize
instruction within a group by offering different
questions or levels of prompts to each child. The
teacher could also individualize by offering more
opportunities for a child to practice a particular
skill throughout the day.

« Family involvement, including the following:

« Incorporating families’ perspectives into the
assessment process

« Encouraging families to support children’s
development at home

Additional influences

Not all curriculum-embedded assessment systems
offer teachers support in all parts of the process.
Therefore, it is important to consider key charac-
teristics of the program structure that can support
implementation (Box 5). Two additional factors
can also influence the quality of implementation
across stages and areas of development: (1) teachers’
knowledge and belicfs and (2) family involvement

in the process.



Next steps

Practitioners can use this conceprual framework to
guide using ongoing assessment for individualization,
In addition, this conceptual framework is being used
to develop a measurement tool to conduct high-
quality rescarch to strengthen our understanding of
how teachers might best use ongoing assessment to
boost child development outcomes.

The Office of Planning, Research & Evaluation
funded a project” in fall 2012 to create the Examining
Data Informing Teaching (EDIT)* measure. The
dimensions of quality identified in this conceptual

framework served as the foundation for development
of the EDIT. The EDIT extends beyond existing
measurement tools because it captures a wider range
of steps involved in carly childhood assessment and
individualization and can be used with different
types of curriculum-embedded ongoing assessment
systems. The EDIT provides researchers with a tool
to determine whether high-quality use of ongoing
assessment is linked to improved instructional
practices and, ultimately, positive child outcomes.
Additionally, the EDIT could help identify important
practices within the stages of the conceptual frame-
work to guide professional development efforts.

Appendix. What is a General Outcomes Measurement (GOM)

approach to ongoing assessment?

¢ In the GOM approach, teachers use a brief standard task with strong evidence of validity to monitor children’s

progress toward a long-term goal,

» The 1ask assesses a behavior or set of behaviors that can be observed and evaluated in an objective way.
The same brief task is repeated throughout the year, with decision rules that help teachers decide when
children are not making enough short-term progress and need more intensive help.

o GOMS currently assess only a imited number of domains, most GOMs in preschoot currently focus on language

and literacy, and some 1ocus on mathematics.
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SESSION 3

Practicing the Authentic Assessment Cycle Handout

Level 3
Group Data
Colin Colin David David Sarah Sarah lan lan Emma Emma Annie Annie
(4.7 (4.10 (6 (9 (2.1 (2.4 (4.3 (4.6 (3.2 (3.5 (1.6 (1.9
Years) Years) months) | months) | Years) Years) Years) Years) Years) Years) Years) Years)
Physical and Motor
Development
Coordinates movements 3 3 1 1 2 2 3 3 3 3 1 1
to perform more
complex tasks
Uses hand eye 3 3 1 1 2 2 3 3 2 3 1 2
coordination to perform
a variety of tasks
Cognitive
Development
Imitates actions of others 3 3 1 1 1 1 3 3 2 2 1 1
during play
Matches similar objects 3 3 1 1 1 2 3 3 2 2 1 1
Language & Literacy
Listens with 3 3 1 1 2 2 3 3 2 3 2 2
understanding to
directions and
conversations
Uses language for a 3 3 1 1 1 2 3 3 2 2 1 1
variety of purposes
Social Emotional
Development
Manages transitions 3 3 1 1 2 2 2 3 2 2 1 1
Follows rules and 3 3 1 1 2 2 2 3 2 2 1 2
routines




Approaches to

Learning

Shows eagerness and 3 3 2 2 3 3 3 3 2 2 2 1
curiosity as a learner

Persists in a task and 3 3 1 1 1 2 2 3 2 2 1 1

seeks help when
encountering a problem

1 = Not Yet; 2 = In Process; 3 = Proficient

1. What data do you have? Individual or Group? Quantitative or Qualitative? Frequencies, averages, and/or scores? Anecdotal notes, running records,
checklists, etc.? Who gathered the data (e.g., parent, childcare provider, etc.)?

2. What developmental domains are represented here?

3. What additional data would you like to have?

4. What are the data telling you/What do you think is going on?

5. Develop at least 2 hypotheses from the data.



Positive Clim

ate Ratings

Relationships Positive Affect
Physical Shared Peer Matched Social Smiling | Laughter | Enthusias
Proximity | Activities | Assistance Affect Conversation m
Fall 2 4 7 4 5 3 3 2
Spring 3 4 5 5 5 4 4 4
Positive Communication Respect
Verbal Physical Positive Eye Contact | Warm, Calm Respectful Cooperation
Affection Affection | Expectation Voice Language and/or
s Sharing
Fall 4 3 4 3 6 5 5
Spring 4 4 4 4 5 5 4

Domain Low (1,2) Mid(3,4) High (6,7)

Relationships There are few, if any, indications | There are some There are many indications that
that the caregiver and children indications that the the caregiver and children enjoy
enjoy warm, supportive caregiver and children warm, supportive relationships
relationships with one another. enjoy warm, supportive | with one another.

relationships with one
another.

Positive Affect There are no or few displays of There are sometimes There are frequent displays of
positive affect by the caregiver displays of positive positive affect by the caregiver
and/or children. affect by the caregiver and/or children.

and/or children.

Positive There are rarely positive There are sometimes There are frequently positive

Communication communications, verbal or positive communications, verbal or
physical, among caregiver and communications, physical, among caregiver and
children. verbal or physical, children.

among caregiver and
children.
Respect The caregiver and children The caregiver and The caregiver and children

rarely, if ever, demonstrate
respect for one another.

children sometimes
demonstrate respect
for one another.

consistently demonstrate
respect for one another.




1. What data do you have?

2. What are the data telling you?

3. How might you use these data to inform your earlier hypotheses? Would your hypotheses change based on the addition of these data? Why or why not?

4. Write at least 2 SMART goals for the data you have: one for a child and one for a group



Crafting the Message

1. For each goal, write a brief paragraph of what you might share with parents.

2. Write a brief paragraph on what you might share with Annie’s parents (if you haven’t already).

3. What’s next? List at least three things you plan to do next after sharing the data.



SESSION 4

Second Language Acquisition in Early Childhood
Linda M. Espinosa, Ph.D.

All children are born ready to learn language to communicate with the significant people
in their lives. Within the first few years of life, virtually all typically developing children
master the basics of one language. Although this is a complex task that requires much
effort, it is expected and considered normal. Increasingly, in the United States, young
children are in learning environments where more than one language is used.
Internationally, it is estimated that there are as many children who grow up learning two
languages as one. The number of children enrolled in preschool and Head Start
programs whose home language is not English (English-language learners, ELL) has been
steadily increasing over the past two decades. During the 2002-2003 program year, 27%
of children enrolled in Head Start did not speak English as their home language. Of
these, the vast majority are from Spanish-speaking homes with 139 other language
groups also reported.

Throughout the U.S., the academic achievement levels, high school completion rates,
and college attendance rates of English-language learners remain markedly below that
of their White, English-speaking peers. There is a growing and convincing body of
research that high quality early childhood education can improve the educational
achievement of children from diverse linguistic and cultural backgrounds and help to
reduce this achievement gap before kindergarten. Therefore, it is important for the early
childhood profession to have a clear understanding of how children acquire a second
language in order to design high quality learning environments for children who are in
the process of acquiring English as their second language.

Will Two Languages Help or Hurt Young Children?

Research increasingly shows that most young children are capable of learning two
languages and that bilingualism confers cognitive, cultural, and economic advantages
(Bialystok, 2001; Genesee, 2004; Hakuta & Pease-Alvarez, 1992).

Bilingualism has been associated with a greater awareness of and sensitivity to linguistic
structure, an awareness that is transferred and generalized to certain early literacy and
nonverbal skills (Bialystok, 2001). Children who have the opportunity to speak two
languages should be encouraged to maintain both, so they can enjoy the benefits that may
accompany bilingual status. Children from homes where English is not the native language
should be encouraged to cultivate their home language as well as English. Maintaining the
home language is essential not just to the child’s future academic and cognitive
development, but also to the child’s ability to establish a strong cultural identity, to



develop and sustain strong ties with their immediate and extended families, and to thrive
in a global, multilingual world.

How Do Children Learn a Second Language?

It is commonly assumed that preschool-aged children can just “pick up” a second
language without much effort or systematic teaching. However, becoming proficient in a
language is a complex and demanding process that takes many years. As with any type
of learning, children will vary enormously in the rate at which they learn a first and a
second language. The speed of language acquisition is due to factors both within the
child and in the child’s learning environment. The child’s personality, aptitude for
languages, interest and motivation interact with the quantity and quality of language
inputs and opportunities for use to influence the rate and eventual fluency levels.

Simultaneous vs. Sequential Second Language Acquisition

Barry McLaughlin (1984, 1995) has made a distinction between children who learn a
second language simultaneously or sequentially. When a child learns two languages
simultaneously, e.g. before three years of age, the developmental pathway is similar to
how monolingual children acquire language. However, there is some disagreement in
the literature over whether bilingualism results in a slower rate of vocabulary
development than children learning a single language. As children are acquiring two
languages and becoming bilingual, one language may dominate. That is normal. It is rare
for emerging bilinguals to be equally balanced in the development of both languages.

The language development of children who learn a second language after three years of
age, or sequentially, follows a different progression and is highly sensitive to
characteristics of the child as well as the language learning environment. At this point,
the basics of the child’s first language have been learned. They know the structure of
one language, but now must learn the specific features, grammar, vocabulary, and
syntax, of a new language. According to Tabors and Snow (1994) sequential second
language acquisition follows a four stage developmental sequence:

1. Home Language Use. When a child has become competent in one language and is
introduced into a setting where everyone is speaking a different language, e.g. an ELL
entering an English-dominant preschool classroom, the child will frequently continue to
speak his home language even when others do not understand. This period can be short or
in some cases the child will persist in trying to get others to understand him for months.

2. Nonverbal Period. After young children realize that speaking their home language will
not work, they enter a period where they rarely speak and use nonverbal means to
communicate. This is a period of active language learning for the child; he is busy leaning
the features, sounds, and words of the new language (receptive language) but not verbally
using the new language to communicate. This is an extremely important stage of second



language learning that may also last a long time or be brief. Any language assessments
conducted during this stage of development may result in misleading information that
underestimates the child’s true language capacity.

3. Telegraphic and Formulaic Speech. The child is now ready to start using the new
language and does so through telegraphic speech that involves the use of formulas. This is
similar to a monolingual child who is learning simple words or phrases (content words) to
express whole thoughts. For instance, a child might say, “me down” indicating he wants to
go downstairs. Formulaic speech refers to unanalyzed chunks of words or sometimes even
syllables strung together that are repetitions of what the child has heard. For example,
Tabors (1997) reports that ELLs in the preschool she studied frequently used the phrase
“Lookit” to engage others in their play. These are phrases the children had heard from
others that helped to achieve their social goals, even though the children probably did not
know the meaning of the two words.

4. Productive Language. Now the child is starting to go beyond telegraphic or formulaic
utterances to create their own phrases and thoughts. Initially the child may use very simple
grammatical patterns such as “l wanna play”, but over time he will gain control over the
structure and vocabulary of the new language. Errors in language usage are common
during this period as children are experimenting with their new language and learning its
rules and structure.

As with any developmental sequence, the stages are flexible and not mutually exclusive.
McLaughlin and his colleagues (McLaughlin, Blanchard, Osanai, 1995) preferred to
describe the process as waves, “..moving in and out, generally moving in one direction,
but receding, then moving forward again” (pp.3-4).

Sequential bilingual children may have somewhat different patterns of development
than monolinguals in certain aspects of language development in the short term. This
may include vocabulary, early literacy skills, and interpersonal communication. Young
ELLs frequently know fewer vocabulary words in both English and their home language
than monolingual children. This may be due to the limited memory capacity of young
children or limited exposure to a rich and varied vocabulary. If they speak one language
in the home and are learning English at preschool, the child may also know some words
in one language and not the other. For instance, the child may have learned the English
words recess, chalk, line, etc., at school, but never learned the corresponding words in
Spanish because there was no need or opportunity to do so in the home. However,
when the total number of words the child knows in both languages is considered
together, it is comparable to the number and range of vocabulary words monolingual
children know.

Code Switching/Language Mixing

It is important for early childhood educators to understand that code switching
(switching languages for portions of a sentence) and language mixing (inserting single
items from one language into another) are normal aspects of second language
acquisition. This does not mean that the child is confused or cannot separate the



languages. The main reason that children mix the two languages in one communication
is because they lack sufficient vocabulary in one or both languages to fully express
themselves. Research has shown that even proficient adult bilinguals mix their
languages in order to convey special emphasis or establish cultural identity. In any case,
code switching or language mixing is a normal and natural part of second language
acquisition that parents and teachers should not be concerned about. The goal must
always be on enhancing communication, rather than enforcing rigid rules about which
language can be used at a given time or under certain circumstances.

Summary

Young children who have regular and rich exposure to two languages during the early
childhood years can successfully become bilingual. Most research concludes that there
are no negative effects of bilingualism on the linguistic, cognitive or social development
of children, and there may even be some general advantages in these areas of
development. Simultaneous bilingualism follows a path similar to monolingual
development; sequential second language acquisition occurs in a predictable series of
stages or waves. Typically, at any given time, one language may dominate depending on
the amount of time spent in each language. As early childhood programs become
increasingly diverse, teachers will need to understand the process of second language
acquisition and how to adapt their expectations and instruction accordingly. Increased
understanding will lead to improved methods that will promote the learning and
achievement of young children who are learning English as a second language.
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Home Language Questionnaire

Child’s Name

Today’s Date

About Your Child

1. What is your relationship to the child?

[] Mother [ ] Other relative
[ ] Father [ ] Foster parent
[ ] Grandparent [ ] Other— Please describe:
2. Write in what languages are spoken in your home.

3. What languages do you use when you talk to your child? (Check one)

[ ] English [_] Home language [ ] Both

4. What languages do other people at home use with your child? (Check one)

[ ] English [ ] Home language [_] Both

5. What languages does your child use when talking at home? (Check one)

[ ] English [ ] Home language [_] Both

6. With what language is your child most comfortable now? (Check one)

[ ] English [ ] Home language [ ] Both

7. From the ages of 0 to 1 year, was there, English, your home language or both spoken to your child at
home?

[ ] English



[ ] Home language

[ ] Both

Current Language Use

We are interested in how much English and home language your child hears and speaks
week days (Monday-Friday) and then think about weekends (Saturday-Sunday).

8. Monday-Friday What languages does your child HEAR?

. First, think about

Morning Routine Early Afternoon Mid Afternoon Evening
(awake to 9) (9to 1) (1to4) (4 to bedtime)
|:| Home Lang |:| Home Lang |:| Home Lang |:| Home Lang
[ ] English [ ] English [ ] English [ ] English
[ ]Both [ ]Both [ ]Both [ ] Both
9. Saturday and Sunday What languages does your child HEAR?
Morning Routine Early Afternoon Mid Afternoon Evening
(awake to 9) (9to 1) (1to 4) (4 to bedtime)
|:| Home Lang |:| Home Lang |:| Home Lang |:| Home Lang
[ ] English [ ] English [ ] English [ ] English
[ ]Both [ ]Both [ ]Both [ ]Both
10. Monday-Friday What languages does your child SPEAK?
Morning Routine Early Afternoon Mid Afternoon Evening
(awake to 9) (9to 1) (1to 4) (4 to bedtime)
|:| Home Lang |:| Home Lang |:| Home Lang |:| Home Lang
[ ] English [ ] English [ ] English [ ] English
[ ]Both [ ]Both [ ]Both [ ] Both
11. Saturday and Sunday What languages does your child SPEAK?
Morning Routine Early Afternoon Mid Afternoon Evening
(awake to 9) (9to 1) (1to 4) (4 to bedtime)
|:| Home Lang |:| Home Lang |:| Home Lang |:| Home Lang
[ ] English [ ] English [ ] English [ ] English
[ ] Both [ ] Both [ ] Both [ ]Both




About You and Your Family

12. What is the country of each parent’s birth? (fill in for all applicable guardians)

Mother Father

Other Guardian

13. How many years has each lived in the United States? (fill in for all applicable guardians)

Mother Father

Other Guardian




Sample

Pragmatic Communication Checklist

Bilingual Oral Language Development (BOLD)

Blingual Oral Language Development (BOLD) is an informal checkist that can be used
10 record cbservatons of the chid's communicatve behunvior in Englsh and in the
minority nguage. The child should be observed in a variety of natural speaking
situabions. Twonly pragmatc behaviorns are evalusted. Other behaviors can be isted in
the blank spaces at the bottom of the form

iE)

Commeats:

T g

RTTTTR

Talk with Me

Copyrgit © 1961 by Academic Comemurscation Aasociates.  Thas S may be reprocuced




Bilngual Vocabulary Chechklist
Ploase placo a chack (¥ ) neat 10 The words that the chid says. Do not incluge words 1hat the chid

understands but doesn yol say. 1t is Tne %0 count words that ane not pronounced cleadly. Remember
mark he aords hat the chid

A R

!g ;Eﬁgg.ﬂ?%g Qiiﬁ g “TT;!{TE'{ i E;‘%zg

|ncse
|reer
[tummy
Modeled afer Patterson, J, (1950) Framssve vocabulay cevelpment ang' wond comonmatons of Spanvet-
Loglich Singued loders . American Jounal of Speech-Language Pathology T (4) pp 4558 Adeptod Pom e
Language Develcpment Survey by L Reacora
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Your Baby at 2 Months

Chitd’s Nawo

How your chid plays, lsams, spaaks, and acts offers important clues about your

Child's Age Today's Date

chiid's development. Deveiopmental milesicoes are things most chidran can do by & Canain age.

Check the miestones your child has reached by the endd of 2 months, Take this with you and tak with your chikl's
docior ol every visit about the miestones your chilkd has reached and what 10 expect next.

What Most Babies Do at this Age:
Social/Emetional

o Daging 15 seale ot prople
< Can briefly caim himsed

ey Bring Nhands B mouth and suck on hand)
< Tries 1o ook of parert

Language/Communication

< Coos, makes gurging sounds
O Tuers head lowind sounds

Coguitive (loarning. thinking. problem-selving)
o Pays attennon to faces
J Begns to follow things with gyes and recogrine people ot
8 dstance
J Begns to 8¢t bored (cres, fussy) f activiy dossn’l change

Movomont/Physical Dovelopment
W Can hold hed up 879 baging b push up when lying on tumey
) Makes smooher movements mith arms and legs

Act Early by Talking to Your

Child's Doctor if Your Child:

« Doesn't epspond 10 u0 S0unGs

o Doasa't wakh tngs as ey mowe

2 Dossn't smie at people

J Doesn't bring hands 1o mouth

J Can't hold head up when pushing up when on Susimy

Tell yosr chilg's doctor or nurse Il you notice any of these
sigss of possible developmental delay for this age, and
Tl with someane In your commenity aho |5 familar with
services for young chIdren In pour ared, such &3 your stale's
PpUbEC earty imtervestion program, For more information, go 49
www.cde.gov/concerned or cal 1-B00-COC-INFO

Advotd b CANNG TOW YOUM DADY AMD YOUNG CHLD DIEW TO A S 1V Ddion, it
By B Swter ond Tps o Mvaen © 2300 000 PRORL 2008 100 by e Arerioe
Ackiey of Poduicy el BNGT FPUTURT: GUICTLIRS. 100 TALTY SATIWIRN OF ReAary,
CMLITEN M SOOLESCENTE Thard Ciory, adiod by Jowph Magon, 2 Jell 5. Bhom pf
Povke U Duswam, 2008 % Ceowe Viege L Avese o Acadery of Podlann s T ederiow
Taa hind 4 et ) e OuM T4 o vl B el Dt b e Vet




Your Baby at 4 Months

Cons e Seder's Dute

How your child plays, earms, speaics, and acts Ofers mportant chuss MOE pont

chidy develogmert Developrmects’ missionss & things Mot crdden can 30 Dy 4 Cenan a)e

Chaln I Miesiones your chid hea reachod by $e end of 4 montes. Take $a with you 800 tais e poor chilks
S0 o ovry il aond the melesiones your chid has reached and what 0 eapect nast

What Nost Bables Do at this Age:
Social/Emctiasl

J Seviey pertrwonsy. coeculy & peco

O Lines 1o gy i Secpie et v <oy s playing thops

J Copees sove movemert: srd ol spressors. e ealing
vy

Lasguage/Commenication

J Boges ko bebtde
J Bettiey wilh sdreason s copiet sounck he Seany
o Tren n SFert aon 0 how hurge, pain, o being Soes

Coguitive (learning. thisking. problem-salving)
< L o vow Fite & happy o e
o Resporch o ¥ecton
< Roaches bx by w2 e Nord
4 2o Pancy a0 yes DOOTEN BCh I MeAg § Wy
aod reaching Yo 8
J Fofown moveg Bings eI ayme Som e % e
o Tt Lo Oosly
o Rocogrom Smllar pocp o S & 3 e

Hevemert/Physical Develepmast

3 Mokiy Sead ey, Upponed

Pt CoNm 00 wgs AhEn et W 20 ) S0 o
J Way Do 208 15 08 Guer SO vy 19 Dok

W Conholo 3 Ty o Sl | 0 e ¥ A0 o
o Brags hands W U

W Wt g OF HOMAC, AT B 1 000w

Act Early by Talking to Your

Child's Doctor if Yoar Child:

Dot s Pengn &8 Dy suowe
Doean ) sevie of Joopie

Car™ ot bt sheady

DONat 1 008 W BB e
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» Nl s
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LLLLLLs

ol pour oAy docior or surse B you sotice sy of B
v ol pisaliie drwtsbopewatial Geley fot s pge o0
SR oS omeone 1 pour canmmnty who A teniier wilh
SOVEOS N p0ung (VAR I pOur MO SUER B0 o Wa0e 3
abic a0y Mierverdion progeam Tor mone mformaten, o= &
WWRLOE g aaierned ol ) B0 COC IO

Bt e R PR AN Y A TR W e A L T e e
T S e 0 Tt S S © ' W B 004 R M et
Sy @ Swamas om BRI AER N AR SN LA W e
e B e e I e I N
e B Cane JOA A vewe S b At CAamv ¢ " e e
St a vy LAl -~ e - b




Your Baby at 6 Months

Chid v Mane

How your N plags, ame, 1088 8N acts Ofers rportart cloms about powr

Colt's Age Today's Dats

\

chids Sewsiopment. Dewsiopmental missiones ars Tings most chidren G do by @ corlan age

Choch 5 mbosiormt your ONAS N *oathed Dy The ond O & MO Tane I wi™ you 00 Wk s your Oy
Gochor sl every visd abont Py rmimaiorws yOour chid R e ed &vd Nl 10 et s

What Most Bables Do at this Age:
Socal/Tmstens]

O Knows tamier Boer e begies o o £ someone &
2 drager
U L o play o obary, sspecialy pererty
J Fespone: 1o oeher peoge's emclione and o coems Popey
U Lhas %0 ook of w0 0 ey

Lasgosaa/Crmmanicatin

W Reponds 15 soundh Oy aking ouncs

M Sngs vonsls Tgetur when Sabdtng A" W )
W0 1has TOg LT W par et ot de Mg oy

D Fegeonos ¥ ces e

s wnds W Dow oy W Sapieanre

0 Bags 10 siy CoMnant pound (ubbeding wim ‘m " "

J Lo g o T ey

J B DAl B 0w

e uronly SDOMT TRAGN B WS T O TVOgN T e
ot o Seh

U Baged 1 paes D e 0% d D D e

Movement/Phytical Developarent

J Tofs sver B 200 Sreciers SOt 1 Dads, Dedh W Mool

J Beges ¥ o efho sppon

< Whon Shanding. Soporh weght on Jogs nd g Dowce

o Tocks Dack and It soreteten S tnig hackeard before
movrg oreerd

Act Early by Talking to Your

Child’s Doctor if Your Child:

o Sommat iy 1 o inge Dot I 0 ach

O e 10 R KX G pven

O Do tempond o Sundt el e

J Mas Afculty gting PInge 1o mouth

o Dossnt make vout souny ", ‘e )
J Doesn) ol over I 00 e

J DomeY bugh o ske sumiing soundh

o Saems wry % R 350 Puces

O Seetn wary TNogpy. Wer b e 04

Toll your child's doctor or namse § you solioe any o Dade
s ot pind Bde Qevespmetsd Gearny o DL 3gE 30
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Your Baby at 9 Months

SN N

oW YOur CIVG Sy s, sPaana, A0 8018 s wOrniant Clues A0t yOur

(eSS ARE Fodry'y Date

Ahids dnveioprment Devlopements Moeslores % NS #0sl o8 i 0o 30 By & coles age.

Chech the mlesiones yoor Skl has eachad by 1 o0 of § Mmoams. Take THa w0 00 AT TNC WD piwr 0Ny
Socior & every vinl 300t the MeRICOEE your S has e ted a0 Wha 0 sepect et

What Nost Babies Do at this Age:
Sactal/Tmsticasl

J Wy be st of Wrangen
J Wy be gy o lemitr sty
J M fre T

Larsguaga,/ Crumenicating

J ibdervtandh “ne”

o Vsow » ot of dfsant s B amares” o
‘tatatabata’
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o e Sngens B polx ¢ TG

Cogeitiva (learming thaking. preblem selvng)

o IR TN D I et s | Ly
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o Py ook a0

7 Pl 2gn e mu®

o Novet BRI SR0Rmy Y 00 hORd 0 T I
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Hevomost/Thysical Davelepmant
3 Sancs Neieg o4

J Can g noe wE0g Pesten

3 505 WO moport

o s % mee

J Oy

Act Early by Talking to Your
Child's Doctor if Your Child:
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Your Child at 1 Year

DA Age  Tadeys See

Mow your ohd iayn, ‘earrs, spesks, and acts oMery ROt Chues DO yiur

v

chid's dewveiopmurt. Developmental mieiores are gl sl CNidven 0ot 00 Ury & GeTan g

Stk 1o P adoned your O Aas readhed Dy Mes o v 198 rinciay Take this with you and tak with your chid’s
dockr o every vall ALt [Ne ietiores poue O el readhed A0 Wha! LD aspect reat

What Most Children Do at this Age:

|
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Cogaitive (narsing. thinking. problem-tabrisg)
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o Ny B pore

Act Early by Tal;(m to Your

Child's Doctor if Y.'u.. Child:

Dore 1 Ol
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Your Child at 18 Months (1'% Yrs)

P— o'y Age  Toduy's Oun
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Your Child at 2 Years

Haw your o oiays. Barms., spedha, a5 A0t OMers MO et e At your
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What Most Children Do at this Age:
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J Copees Oers. cpelully MUty a0 00 Lheden
4 Geti o iid sben Wi oher e
J ews more i fery ndeperderoe
3 Yo et ddeer
1Homg whal e b Seee Yo ot %
J Moan randy Sosce tiher chidder. bt & begivrg
2 nchaie tfher chher Bt | © Chane Jamaes

Lasgusge/Canmenicalion

J Pomt: B Sange o pktures wter By e mamed
3 Noowa sames of el peopw and body parts
J S wriecces ot 2 0 4 el

<4 Fobes vage rtructan

3 Ppeats werds overaard In comveraten

o Toty b S 1 3 200k

Cageitive (learing. thinking. preblem-salving)

o Finde Dangs svwr e Sien WnOw P o Bvee commy

o Tegew w aont apes g calony

o Comgetes sertences 300 Myt @ i ook

o P sogle mabe-Selewe gamey

o G ey o € o wore DGR

o VAT une 00 NN mare DR T 0

o Folomn ten G0 PENEIOM BN 6 PO 0 v Wome
0 ok T 0 O et *

W N Band I 5 R Dok s 8 GAL el 0y

Novamast/Physical Development
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Your Child at 3 Years
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What Most Children Do at this Age:  erement/Physical Development
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Your Child at 4 Years
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Act Early by Talking to Your

Child's Doctor if Your Child:
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Your Child at 5 Years
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